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The main goals of this project are to teach our students how to make videos that are 

accessible to audiences with disabilities and to ensure that those audience members are able 

to engage with the student work as intended. These goals not only serve a diverse audience 

that may otherwise not be served but also teaches our students to be proactive and mindful 

of who is able to watch their videos. 

 

BACKGROUND 
Every year the students in the Department of Cinema & Television Arts at Elon University 

produce dozens of videos for classes, student competitions, film festivals and online streaming. 

Currently we are not adhering to a specific set of guidelines that would ensure these videos are 

accessible to people with disabilities. We propose that there is a need for a resource that 

guides students on how to make their videos accessible to a variety of audiences. We feel this is 

relevant to all majors within the School of Communications and beyond because infusing 

accessibility standards would make us more in line with industry standards. Implementing these 

guidelines into the curriculum could also give our students a deeper understanding of diverse 

audiences and the steps needed to ensure their work is accessible. 

 

This grant has enabled us to develop a resource guide, assignments and presentation for easy 

distribution. The scope of this resource at stage 1 primarily concentrated on video projects but 

we hope it will grow over time to include other forms of multimedia.  

 

IMPORTANCE OF WORK 
For this project, we focused on three areas of accessibility: deafness and hearing loss, visual 

impairment, content warnings, and trigger warnings. Below you will find a brief explanation as 

to why each area is important to consider and implement in student videos. 

 

Deafness and Hearing Loss: 

According to the World Health Organization, around 466 million people worldwide have 

disabling hearing loss. This loss of hearing may have a variety of causes including “genetics, 

complications at birth, certain infectious diseases, chronic ear infections, the use of particular 

drugs, exposure to excessive noise, and ageing​.” ​ (World Health Organization) These audience 

members need closed captioning to fully understand a film.​ ​You can also add to the list 

audience members who may be second language learners, beginning readers, or even viewers 



who are watching videos in public spaces without their headphones.  Closed captioning is text 

that is synchronized to the audio of the film. It also includes non-speech descriptions like song 

lyrics, music cues, sound effects and sound sources, paralanguage, dialect/language identifiers, 

and speaker identification.  Broadcast closed captioning must be accurate, synchronized, 

complete, and have proper placement.  It is also a good idea to use a sans serif font that has a 

high contrast to background, is large enough to read easily, and with logical line breaks and a 

new caption after a period. 

 

Visual Impairment:  

Visual impairment is defined by the World Health Organization as, “impairment of visual 

functioning even after treatment and/or standard refractive correction, with a visual acuity of 

less than 6/18 to light perception, or a visual field of less than 10 degree from the point of 

fixation.” ​While visual impairment most obviously includes blindness, the most common causes 
of visual impairment globally are uncorrected refractive errors (43%), cataracts (33%), and 
glaucoma (2%). Refractive errors include near-sighted, far sighted, presbyopia, and 
astigmatism. Other disorders that may cause visual problems include age related macular 
degeneration, diabetic retinopathy, corneal clouding, childhood blindness, and a number of 
infections. Visual impairment can also be caused by problems in the brain due to stroke, 
premature birth, or trauma among others.  
 
The problem of visual impairment is fairly prevalent in our society especially amongst the 
elderly. According to CDC approximately 24% Americans report functional vision problems or 
eye conditions that compromise vision while 3.4% are legally blind. 17% of people older than 65 
develop conditions of vision loss with age. The elderly demographic is often neglected by media 
content producers who erroneously equate visual impairment with only blindness. This 
assumption also erroneously assumes that the blind do not consume visual media. Reports 
from rights groups like Disabilities R Us, indicate that not only do the blind consume traditional 
visual media like movies and television, they are also increasingly using social media and have 
a growing need for accessible media.  
 
Sound is one of the most important senses that the blind or visually impaired use. Since 
facilitating rehabilitation through easy access to media is important, the use of audio to share 
visual information is the most effective approach. This if combined with tactile information 
provides the most helpful experience to the visually impaired. While creating tactile equivalents 
of visual media is very difficult, we can easily create audio descriptions that the visual impaired 
can listen to using earphones which supplement the standard program.  

 

Audio Descriptions​ ​(aka Video Descriptions) is an additional narration track intended primarily 
for visually impaired consumers of visual media. Audio Descriptions describe visual elements 
that are not a part of a video’s dialogue or narration. It is inserted during pauses in speech to 
describe action or offer exposition that is only presented visually on screen. It can also be used 



to describe non verbal cues like facial expressions, identify locations, objects, and people on 
screen. Audio Descriptions can be both integrated in the original program or added-on as a 
feature that can be switched on or off as needed.  
 

Content Warnings and Trigger Warnings: 

Content and trigger warnings make sensitive or disturbing content known to your audience. By 

including content and trigger warnings in all of your video productions (and other forms of 

media), you give your audience the ability to make decisions for themselves about what 

content they want to consume or not consume. Below you will find explanations as to why each 

are important to provide for your audience. 

● Content Warnings:​ Producers and/or distributors may believe that certain scenes in a 

film, music video and/or television episode that contains content that will offend, 

traumatize, or otherwise cause harm or discomfort to some viewers. In such cases, 

content warnings are often given in conjunction with a content rating system that 

specifies the type of audience the film or production is suitable for, such as ​M​ for 

mature audiences. 

● Trigger Warnings:​ Trigger warnings are similar to content warnings, but they are 

typically in reference to content that is extremely upsetting in nature and can trigger a 

negative, unwanted response in certain audience members, such as trauma survivors, 

individuals with common phobias, and viewers with visual sensitivities. 

 

 

IMPLEMENTATION & REFLECTION 
Throughout summer 2019, fall 2019 and spring 2020 we all met regularly to divide up the 

content and touch base on how the research was progressing. We decided to divide the 

content into three distinct areas: Deafness and hearing loss (Triche), visual impairment (Haq), 

and Content and trigger warnings (Saltz). 

 

During the research stage we looked at industry trends, found the importance of each area and 

reviewed how to integrate these aspects into different video assignments. After completing the 

research, we were able to come together to develop a variety of assignments to integrate into 

different classes within the School of Communications’ curriculum and organizations. We also 

created a Resource Guide for the faculty and students to refer to in and out of the classroom. 

Lastly, we have available the slideshow from our UFVA presentation for faculty to use as a 

starting point for a teaching module. They can pick and choose which content fits best for their 

students and their curriculum. 

 

Triche was on sabbatical, but remained faculty director of the ​elon​docs Production Program 

which is a co-curricular documentary production program where students create audio, photo, 



and video documentaries individually or in teams.  Based on the UFVA presentation the 

students were given the Why, What, and How of closed captioning videos.  While the students 

were enthusiastic and saw the importance of adding closed captioning to their videos there 

were hiccups in the process.  We used YouTube to automatically add a first draft of the 

captions.  Then, the students could go back and edit the captions before turning in the 

assignment.  While this worked easily for some, it did not go well for most.  Part of the issue 

was during that time YouTube was testing their Studio Beta version which had different closed 

captioning steps than their older version.  This is something to remember when we disseminate 

our resource guide - our closed captioning directions will need to be updated each time 

YouTube updates their system.  Triche was pleased that the students were easily convinced as 

to the importance of closed captioning, but disappointed in the technology difficulties.  With 

the advancement of voice recognition tools, we thought there would be an easy and free closed 

captioning solution available.  YouTube is our current best bet, but as technology advances we 

hope to see new options available to students.  

 

Saltz was only teaching theory based classes in the spring semester so she implemented two 

assignments to bring attention to what trigger and content warnings were and how they are 

used in a variety of different media. She incorporated content and trigger warnings into a 

gaming unit and a film and television unit. During the gaming unit, she referred the students to 

a gaming website that talks about gaming ratings, as well as content and trigger warnings. She 

discussed how and why they are important in the visual medium of gaming. Even though 

gaming was not a focus to the research, she felt it was relevant and wanted to experiment with 

a different medium. She also was able to integrate it into a film and television unit. After 

discussing in class about ratings, content, and trigger warnings, she assigned the students to 

watch two films and two television shows and write a reflection on what trigger and content 

warnings should be considered and why? She also had them create example content and 

trigger warning screens for the films and television shows watched. Although this is not a 

production course, this course leads into production courses and will be a great reference in 

those future classes. These assignments were successful because the students did not only 

learn what ratings, trigger and content warnings were but also reflected on how important they 

are for a diverse audience. 

 

Haq created an assignment for her students in the course COM 220 Creating Multimedia 

Content, where they were asked to create an audio description for a short clip from a movie. 

The students were provided a copy of the resource guide in addition to assignment guidelines. 

They were also given examples of audio descriptions and instructed in how to use the proper 

equipment and software needed to create the final program which included both the original 

track from the movie and the audio description. The work produced by the students was at par 

with the examples shared earlier with them. They were mindful of the kind of language to use 



to describe visual imagery to a potentially blind audience member. They demonstrated a 

sensitivity to the subject and took pride in their work. After the assignment was over, Haq 

circulated a survey amongst the students asking whether they had made use of the resource 

guide, had found it useful, and if they had any suggestions for revisions. While the response 

rate was modest, most students found the resource guide useful and no suggestions for 

revision were made.  

 

As we look forward, we have considered many different ways to disseminate our resources and 

integrate them into the School of Communications curriculum as well as other University 

programs. As stated above, we have made available our Resource Guide, Assignments and our 

presentation from UFVA. 

 

 

DISSEMINATION 
Summer 2019: 

Our primary form of dissemination at this point was our conference presentation at the 

University Film & Video Association’s national conference which was held at Augsburg 

University in Minneapolis.  We each took a concentration for the student video accessibility 

presentation: visual impairment, hearing impairment, and need for content/trigger warnings. 

In each section we explained the need for closed captioning, audio transcriptions, and 

content/trigger warnings (Why), the defining features of each (What), and how these 

accommodations could be applied to student videos (How).  At the end of the presentations we 

opened up discussion to the attendees who were from a variety of universities.  We were able 

to learn how other universities are tackling this issue and found that among the gathered 

participants there was not a universal way of incorporating these accessibility tools.  We used 

this feedback to help design our student assignments. 

  

Fall 2019: 

We each incorporated an accessibility tool into our class or program while working on the 

resource guide for faculty members.  You can see how this process went in the 

Implementation/Reflection section. We recognized that a one page document would have the 

best chance of being accepted by faculty and could be easily disseminated via Moodle in classes 

or printed.  The resource guide that was created incorporated the Why, What, and How.  Why 

are accessibility tools needed?  What are the accessibility tools we can use in student videos? 

How can accessibility tools be added to student video projects?  At the end of the semester, 

based on how the implementation went for each of us, we created the resource guide.  Haq 

took the lead on designing the document through In Design, and you can find it in the appendix. 

Please note: because of updates in technology, please contact Nicole Triche ​ntriche@elon.edu​ or 

Staci Saltz ​ssaltz@elon.edu​ for the most updated Resource Guide. 

mailto:ntriche@elon.edu
mailto:ssaltz@elon.edu


 

Spring 2020: 

The final part of our dissemination plan involved presenting to our faculty in the Cinema & 

Television Arts Department.  We had planned to present at our April faculty meeting.  We were 

planning on giving a revised UFVA presentation that would help convince our faculty to use the 

resource guide in their classes and incorporate accessibility tools in student projects.  As we all 

know, spring semester did not go exactly how we had anticipated.  Our faculty meetings were 

moved online and had no extra room for presentations.  Our classes moved online and 

assignments were adjusted to accommodate our new reality.  We intend to regroup when we 

are able and present to the faculty in the fall.  We are sadly losing Sana Haq at the end of the 

semester, but she is still willing to be a resource for us, and she can continue this work at the 

University of Miami. 

 

 

CONCLUSION: 
This research has been a great addition to our classes and programs as we have seen it 

incorporated in a variety of different ways this past year. We feel the resource guide will not 

only be an asset to our students but also the faculty teaching these units in their classes. As 

shown throughout this report, the importance of this work is evident and will benefit our 

students and their audiences. Whether it is for a class, a film festival, online streaming or any 

other distribution, we hope the students will take into consideration the diversity of audiences 

that will view their work and broaden the reach of their projects through accessibility tools.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



APPENDIX A: 
Sources 

 

“Audio Descriptions (prerecorded).” ​Understanding WCAG 2.0.​ W3. Web. 
https://www.w3.org/TR/UNDERSTANDING-WCAG20/media-equiv-audio-desc-only.html#media
-equiv-audio-desc-only-techniques-head 
This website shares information about how to make online videos accessible for the visually 

impaired and offers criteria to help determine the effectiveness of the audio descriptions 

created by online content creators.  

 

“Auditory Disabilities.” WebAIM, Center for Persons with Disabilities, 9 August 2013, 

https://webaim.org/articles/auditory/​. 
This site goes into defines and explains auditory disabilities.  It is focused on making the 

internet more accessible for people with hearing loss.  This is a resource that can be used to 

explain why closed captioning is needed and the benefits.  The site also covers audio 

descriptions, transcriptions, and closed captioning guidelines. 

 

“Captioning FAQ.” Media Access Group at WGBH, WGBH Educational Foundation, 

http://main.wgbh.org/wgbh/pages/mag/services/captioning/faq/​. 
WGBH is a public television station, who was a pioneer in closed captioning.  On their 

Captioning Frequently Asked Questions page they have information about live captioning, 

suggested styles and conventions, and other broadcast captioning details. 

 

“DCMP’s Keys to Access.” Described and Captioned Media Program. Web. Retrieved on July 23, 

2019. ​http://keystoaccess.org  

This online resource is created by an NGO that advocates for accessible media. This particular 

area of the site offers resources and guidelines to help content creators make effective closed 

captions and audio descriptions. It shares tips on what to describe and how to describe it for 

maximum accessibility and comprehension by the intended audiences.  

 

“Disability Rights Office.” Federal Communications Commission,  24 May 2019, 

https://www.fcc.gov/accessibility​.  
This is the link to the Federal Communications Commission Disability Rights Office.  Here you 

will find regulations such as the Twenty-First Century Communications and Video Accessibility 

Act which governs how broadcasters must close caption and add video descriptions.  There are 

also rules, guides, and reports that can help consumers and broadcasters properly incorporate 

accessibility.  While our students’ videos may not be broadcast, these are good standard 

guidelines which to adhere. 

 

https://www.w3.org/TR/UNDERSTANDING-WCAG20/media-equiv-audio-desc-only.html#media-equiv-audio-desc-only-techniques-head
https://www.w3.org/TR/UNDERSTANDING-WCAG20/media-equiv-audio-desc-only.html#media-equiv-audio-desc-only-techniques-head
https://webaim.org/articles/auditory/
http://main.wgbh.org/wgbh/pages/mag/services/captioning/faq/
http://keystoaccess.org/
https://www.fcc.gov/accessibility


Electronic Code of Federal Regulations. Title 47; Chapter I; Subchapter C; Part 79; Subpart A; 

§79.3. Updated on July 23, 2019. Retrieved from 

https://www.ecfr.gov/cgi-bin/text-idx?SID=7435e6f252ce50bfd33e3de98ae55bb8&mc=true&n

ode=se47.4.79_13&rgn=div8  

This is the definitive document created by the United States government to address regulations 

related to media accessibility. The Code of Federal Regulations (CFR) annual edition is the 

codification of the general and permanent rules published in the Federal Register by the 

departments and agencies of the Federal Government produced by the Office of the Federal 

Register (OFR) and the Government Publishing Office. Chapter 1 of the CFR deals with the FCC 

and its mandate. The Subchapter C deals with guidelines for broadcast services and part 79 

specifically deals with Audio Descriptions.  

 

Fryer, L., & Freeman, J. (2012). Cinematic language and the description of film: Keeping AD 

users in the frame. ​Perspectives: Studies in Translatology​, ​21​(3), 412–426. 

This article shares ideas on how to use Audio Descriptions effectively in films. It encourage 

filmmakers to be mindful of the needs of their disabled audience members and suggests 

strategies to making Audio Descriptions more inclusive.  

 

Piatek, Lukas. “The right way to use a Trigger Warning.” ​Looks Like Film​, 29 Jan. 2019, 

https://www.lookslikefilm.com/2019/01/27/how-to-write-a-trigger-warning/ 

This article defined Trigger and Content Warnings and how they affect the audience in different 

ways. This article also gave tips on how to write Trigger and Content Warnings in your video 

productions. 

 

“Production Notes: Content and Trigger Warnings.” ​Nevada Film Office​, 27 Aug. 2018, 

https://nevadafilm.com/production-notes-content-and-trigger-warnings/ 

This article was a great resource of how to word Trigger and Content Warnings in your video 

productions.  

 

Skala, Jemima. “​Don't look now: in defence of trigger warnings at the movies.” ​The Guardian​, 
18 Jan. 2019, 

https://www.theguardian.com/film/2019/jun/18/film-trigger-warnings-violence-sex-drug-use-r

ocketman-bohemian-rhapsody 

This article gave more specific examples of why Trigger and Content Warnings are important to 

consider. It is a good resource when thinking more deeply about the content you are producing 

and how to consider your audience when distributing it to a diverse group. 

 

Thompson, H. (2018). Audio Description: Turning Access to Film into Cinema Art. Disability 

Studies Quarterly, Vol. 38. No. 3. Retrieved from ​http://dsq-sds.org/article/view/6487/5085 

https://www.ecfr.gov/cgi-bin/text-idx?SID=7435e6f252ce50bfd33e3de98ae55bb8&mc=true&node=se47.4.79_13&rgn=div8
https://www.ecfr.gov/cgi-bin/text-idx?SID=7435e6f252ce50bfd33e3de98ae55bb8&mc=true&node=se47.4.79_13&rgn=div8
https://www.lookslikefilm.com/2019/01/27/how-to-write-a-trigger-warning/
https://nevadafilm.com/production-notes-content-and-trigger-warnings/
https://www.theguardian.com/film/2019/jun/18/film-trigger-warnings-violence-sex-drug-use-rocketman-bohemian-rhapsody
https://www.theguardian.com/film/2019/jun/18/film-trigger-warnings-violence-sex-drug-use-rocketman-bohemian-rhapsody
http://dsq-sds.org/article/view/6487/5085


Talks about the potential of Audio Descriptions to contribute to film aesthetic, as a creative 

element. It discusses cases of creative audio descriptions used effectively and shares strategies. 

 

Walczak, A. 2017. Creative description: Audio describing artistic films for individuals with visual 
impairments. Journal of Visual Impairment & Blindness, 111(4), 387-391. Retrieved from 
http://search.proquest.com.ezp-prod1.hul.harvard.edu/docview/1941338145?accountid=1131
1 
In this paper, Walczak argues that the principles for developing audio descriptions currently 

used focus entirely on objectivity, describing only what is objectively visible and ignores visual 

messages communicated through artistic means like using camera angles, tones etc. He argues 

that audio descriptions created in this manner deny visually impaired users from having an 

experience similar to the sighted users. He calls for a need for creative descriptions that make 

use of emotive vocabulary and film terminology in the audio description script to better create 

an immersive experience for the users.  

 

“What is Audio Description?” 3 Play media. Web. 

https://www.3playmedia.com/2017/02/16/what-is-audio-description/ 

This website shares tips on how to create audio descriptions as well as how to share them with 

visually impaired audiences. It also offers a step by step guide on installing plug-ins to make 

video platforms compatible with playing audio descriptions. 

 

Zdenek, Sean. 2015. “Supplemental Website for ​Reading Sounds​.” Retrieved from 

https://readingsounds.net/book-contents/​. 
This is a supplemental website for the book “Reading Sounds”.  The book focuses on closed 

captioning best practices.  This is a helpful resource that includes video clips with closed 

captioning and how to properly caption voice, sound effects, emotions, etc.  The website also 

links to a blog about closed captioning. 
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APPENDIX B: ​Resource Guide 

Please note: Due to the changes in technology this document could be out of date.  For and updated version please 

contact ​ntriche@elon.edu​ or ​ssaltz@elon.edu
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APPENDIX C: ​Assignments  

 

Assignment #1 -- COM100: Communications in a Global Age ​(2 pages) 

 

 



 

 

 

 

 



Assignment #2 -- COM100: Communications in a Global Age 

 

 

 

 

 



Assignment #3 -- COM220: Creating Multimedia Content 

 



 

 

 

 

 



 

 

 

 



Assignment #4 -- elondocs Production Program 

 

elon​docs Audio Documentary Project 

 

Specs: 

Create a 1-3 minute documentary with an audio interview core and without visuals.  You are 

highly encouraged to do a project that is not Elon related.  Conduct at least one interview for 

the foundation of your project.  This can be done in person, via phone, or online.  The recorded 

interview will usually run 20-40 minutes for this project.  Research the topics you will be 

discussing with your participant so that you can prepare informed interview questions.  You will 

take the original interview and edit it down to 1-3  minutes.  Please always keep the core truth 

of the interview answers while making the finished project clear, concise, and engaging. 

 

Additions: 

You may also add nat sound, found sound, sound effects, original music, tracks from 

firstcom.com, or music you have permission to use. 

Please add credits and the elondocs logo to the end of the project. 

 

Captioning: 

You will be adding closed captioning to the project.  This will make your project accessible to 

people with hearing impairment and/or people who may have trouble understanding your 

interviewee.  You can add closed captioning through Premiere graphics or YouTube.  If you do 

add the auto-captioning through YouTube, make sure you go back and edit the captions so that 

they are correct and the timing is precise.  Since you will not have any visuals these captions will 

also let the viewer know when the film begins and ends.  Captioning directions can be found on 

the Moodle page. 

  

 

 

 

 

 

 

 

 

 

 

 

 



APPENDIX D:  
Slideshow Presentation ​(Full Version of Slideshow in Appendix Folder) 

 

 

 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 

 


